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School-related shootings Increa
30% in 1999, but media reporti
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school-related deaths increased 59

700%.



In the four we”~i:>ublicized school

shootings in 1999, 11 children were
killed.

Tiverg dag in the US) i 1 children die from

abuse, néglect, and Familg violence.




Schools reflect the communities in
which their students live.

(_hildren in America die of gun deaths at a
rate about |2 times that o1C other developed

nations.s



Schools Are the Salcest F]aces for
Stuéents to Bc.a

e More than 2000 children die of hand gun wounds in the ( ]S each year.

e | ess than i percent of all homicides against school-age& children (5 ~-19
years of ag&) occur in or around school groun&s or on the way to and from

school.s

. ln 1998, about 21 of every 1,000 students (ages 1 2~1 8) were victims of
serious violent crimes away from school, while about 9 of every 1,000

students were victims at school, or going to and from school.s



\/iolent Deaths in School Are
Extremcy Rare EVCﬂtS.é

. Tl‘:ere is less than one in a million chance of sugering a school-

associated violent clcath, but even that is too much.

. Thirtg~¥our violent deaths were rel:)orte& in 1998-99, com[:)ared to the
high of Fortgmine deaths rePorted in 1995-96.5

J ]n 1998, twice as many People were killed bg ]igh’ming as were killed in

SCl"lOO]S.ﬁ

e | he numberof multiple victim homicide events, which had been on the
increase since, 1992-9% decreased from 6 events in 1997-98 to 2
events in 1998-99. 6,3



Onlg 10% of schools reported any
instances of serious crime during the

1996-97 school year.

e 439% reportcé no crime at all.;



Most school crime is theft.

e |n 1996, there were 79 thefts for every 1,000 students.
Y
| heft accounted for about 62% of all

crime against students that school year.

° ]ﬂ 19938, there were 58 thefts for every | ,000 students

(age |2 to | 8) at school. Theft accounted for about
5 8% of all crime against students at school that year.s



o |nthe (.5, onein 10 children and adolescents

suffer from mental illness severe @nough to cause
some level of impairmcnt. Yet, fewer than 1-5 of them

receives needed treatment.,




What can we learn from studies on

school violence?




Serious crime on school campuses

IS more !ik619 to happen &uring the

“unowned” times and Places of the

school day




Responsc: Own all the spaces--everyone

1S responsible.




o Acﬂolescents who feel c]osc-:ly connected to their
schools are adolescents who are emotiona”g healtlﬁier)
and farless m«:]g to engage in risky behavior than their
counterparts who feel no sense of community i their
school \Nithout qucstion, it is the formation of
Fricn&ship networks within the school that hell:) to
Provi&e that sense of community, along with a
Pcrception that teachers care, that teachers are fair,

and that school is a Placc: where one belongs.

Resnick, 1999



Respomsc: Create schools where no

student is anonymous.




“Prior to the incident, ncarlg 3 /4 of the
attackers either threatened to kill
themselves, made suicidal gestures, or
tried to kill themsc]ves) more than half of
the attackers had a historg of Feeling

extreme]y chPrcssecJ or &esperate.” 6




Responsc: K now the warning signs for
cjepression, 5uicidalit9.




“I almost every incident, the attacker
emgaged in behavior that caused others (e.g.)
school omclcicialj Po!ice, fellow students) to be

concerned about him. |n over 3 /4 of the
incidents, an adult (school administrator,
teacher) statt member, or law enforcement

ProchsionaD had cxpressc& concern about
the attacker.” 4



“Bchaviors that caused others to be concerned about
the attacker Prior to the attack included behaviors
related to the attack, such as efforts to geta gun, as

well as other disturbing behaviors not related to the
subsequent attack.” 6



1

Response:

Figure out what do do

with your concerns. ]Swld the

sancctg network. Fo”ow throug}m




“]n well over 5/ s of incidents the
attackers had di giculty copmg with a

f'

ma!Jor change to a Sigm ficant
re ationsl‘np or a loss of status (c SO

Personal Fa:lure) Prior to their school
attack.”




K@sponsc: ]mplem@nt programs that

foster resilience.

. Caring relationships,

. OPPor‘cunitics for students to
Participate,

. High expectations




“Ovcr half of the targeteé schools
attackers had a historg of gun use; most did
not ncccssari]g show a fascination with
weapons or cxPlosivcs. In ncarlg 2/% of the
inci&erzts) the attackers for the gun(s) used
in the attack from their own home or that of

a relative. ln some cases the guns had been

ghcts to the attackers from their Parents.” 6




Rcsponse: T each families about
the risks of firearms. | earn how to

conduct a weapons historg with

clients and students.




Aggression is often a response to
bcing humiliated. |n the 37 incidents of
targeteé school violence studied bg the

USSS, more than half of the

attackers had revenge as a motive.

More than 3 /4 of the attackers were
known to hold a grudge at the time. ¢



Responsc: Avoid coercive Practices that

create hosti]itg.




“]n over 2/% of the targf:ted incidents, the
attackers felt Persccuteci) bu”iccﬂ) threatencdj
attacked, or injure& By others Prior to the

incident.” ¢

“« A\ number had exPcrience& bu”ying and
harassment that was longstanciing and severe.
]n those cases, the cxpériencc of Bu”ging
appcaré& to P]ag a major role in motivating the
attack.”s



Response: ]mP]ement bu”ging Prevcntion

Programs.




In over half of the incidents, the attacker told more
than one person about his i&eas/Plan. I or example,
in one case an attacker made comments to at least
24 {riends and classmates about his interest in killing
other kids, building bombs, or carrying out an attack
at the school. Some peers knew detailed
information about the attacker’s Plans while others
knew “something sPectacular” was going to haPPen

in school on a Par’cicular date.” 6



In virtua”g all of the cases in this stuég the person
told was a peer-—a friend, sc}‘loolmatcj or siEling. In
onlg two cases did such a peer noth(y an adult of

the idea or Plan.

In fewer than one quarter of all incidents the
attacker communicated a threat to his target(s)

prior to the attack. ¢




Responsc: Strcngthcn the communications
between adults and students. Makc it safte for

students to share information with adults.

Teach students about their
resporwsibilities to rePort threatening

situations.

“_nlist the critical caring

majoritg.



\Violence is a process, as well as an act.

Violent behavior does not occurin a
vacuum. . . \/iolént acts often are the
culmination of lomg»dc:\/@loping, identifiable

trails of Problcms, contlicts, disputcs) and

failures.s




Response: ]cﬂenthcg and intervene

earlg. jiut do so carfncu”g.




]Dczfetrators of violence consider, Plan,

and prepare before cmgaging in violent

acts. A key to Prevcntion s to io‘enthcy
these behaviors. 4




Response: Henthcg behaviors that
indicate a Problem. T his is more
effective than Proming on the basis

of traits or characteristics.




T%reatening situations are more
successmcu”g resolvecl when sgstems aﬂd

agencies work together.ar However, most

targcted schoo violence was not rcsolvcd bg

law enforcement, because the incidents

happcnc& SO quicklg.




Response: Samcctg s everyone’s
responsibility. | his implies that
schools must become and remain

involved, not relg on law enforcement

to take care o1C sancetg concerns.




( s00d teaching rc—:quires a strong relationship
between the instructor and the instructed.
Leaming rec]uirés a safe Place, and that means
not only Phgsical and Psgchological sagetg (<] will
not be muggeé and | will not be humiliated”) but a

climate in which a student knows that he can ask

any qucstion with the assurance that a well-known

adult will attend to it. Sizer, 1996, p. 94
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